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Introduction: Increasing Professional Development Attendance in Higher Education 

 Professional development is one of the key activities that our ATI department at CSUSB 

facilitates. The trainings we provide vary from entry-level skills to Blackboard, to more 



Increasing Professional Development Attendance  2 
 

theoretical and complicated trainings in technology and online course design. The training goals 

are to help the faculty member breach the knowledge gap that they might encounter when 

dealing with the usage of Blackboard and applying best practices to online teaching.   

Currently, we offer face-to-face trainings at two different times and dates to accommodate 

faculty with different schedules.  One of the main roadblocks that our department encounters is 

the low attendance numbers during our face-to-face trainings.  As a result, this research is 

designed to find out what are the contributing factors that affect CSUSB faculty members 

attendance for on-campus workshops. One of our solutions will be to implement 

synchronous Zoom sessions to increase faculty attendance. Therefore, the topic for this paper 

will be: Factors that contribute to faculty attendance for professional development in higher 

education. This paper will attempt to answer the following questions: 

1. What factors may affect faculty attendance in face-to-face technology workshops at 

CSUSB?   

2. Will having synchronous Zoom sessions increase faculty attendance in technology 

workshops at CSUSB?    

By providing Zoom as an additional way of attending our already scheduled face-to-face 

workshop we can give CSUSB faculty members more flexibility in adjusting their schedule to 

attend our ATI workshops. As a result, we are predicting that by providing the synchronous 

Zoom session, we will increase faculty attendance.   

 In this paper we will discuss previous research done in increasing participation in faculty 

professional development workshops as well as effectiveness of online alternatives. The research 

will then outline the methodology and data findings of this study. Finally, we will discuss what 

the data findings mean as well as explore potential implementations and future focuses of 

research.  
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Literature Review 

Faculty Professional Development 

As mentioned in the introduction, at ATI we work to create and deliver professional 

development for faculty in order to increase their knowledge and aptitude in technology as well 

as best practices in teaching and learning. The main problem that we face is a low attendance 

from faculty in these workshops. Given the time needed to produce quality professional 

development workshops that ultimately faculty are not able to benefit from, arise questions of 

how to more effectively deliver these workshops to better use instructional designer time and 

obtain a larger reach to faculty. Our research indicates that this is not an issue specific to the 

demographic of our campus, but a problem faced throughout many other professional 

development workshops. Jung argues that as technology continues to grow as a resource in the 

educational environment, the demand for professional development for faculty is increasing. 

(Jung, 2005). This highlights the core problem that the faculty need for professional development 

is continuing to grow while attendance numbers in face-to-face workshops are declining. The 

issue of lack of attendance in workshops seems to grow as online teaching increases because 

faculty teaching online are less likely to be on campus and thus less likely to attend the face-to-

face workshop offerings. Barbour-Conerty (2016) notes that this same logic can be applied to 

those faculty who teach part time and split their time between multiple schools or other 

professions. Traveling to campus may be unrealistic and more inconvenient for those faculty 

with more hectic schedules away from campus.  

Challenges that Impact Face-to-face Professional Development Workshops  

As mentioned above one of the main factors that contribute to low faculty attendance in 

face-to face professional development workshops is the inability to be on campus during the 

times the workshop is offered. “Lack of time and inconvenient scheduling of professional 
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development programs are consistently seen as the major barriers to participation.” (Dailey-

Hebert et al., 2014; Sanford et al., 2011 as cited in Barbour-Conerty, 2016, p.41). Our research 

indicated several other contributing factors to low faculty attendance, though many of them fell 

outside the scope of our control. Factors like lack of incentive, either monetary or time based 

(course buyouts), were highlight though as instructional designers this is a factor we cannot 

address directly. Previous research and surveys conducted by the ATI department have identified 

similar barriers, with a majority of faculty citing schedule conflicts as the main reason for being 

unable to attend our face-to-face professional development workshops.  This presents a difficult 

challenge as it would be nearly impossible to find a perfect time that would work well for all 

faculty members on a university campus. ATI has in the past attempted to schedule professional 

development workshops during times that conflict with course schedules the least, but this 

strategy did not seem to produce a meaningful increase in attendance numbers. One possible 

solution to these issues would be offer a synchronous online session for the workshop. This 

would help accommodate those faculty members who are away from campus or unable to leave 

their office during the scheduled face-to-face workshop. This would not solve the scheduling 

conflict with class schedules, however because there is no one perfect time for all faculty it 

seems more realistic to make this the focus of our second research question.  

Online Learning and Professional Development 

The increase of online teaching and learning lends itself to the use of online teaching 

strategies to be implemented in faculty professional development. The flexibility of learning and 

the mobility of technology has allowed online instruction in higher education to increase over the 

last decade. “Such development provide flexibility in participation whilst catering to geographic 

separation.” (Campbell, 2016, p.2). While trying to find a solution to increase participation in 

professional development trainings, one suggestion would be to incorporate a synchronous 
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delivery mode to provide an additional delivery method of learning. Therefore, providing the 

benefits of both face-to-face instruction as well as online instruction, could offer a possible 

solution to the challenges. When strategizing, one of the factors to make a successful workshop 

will be to create human connection through collaboration and creating effective learning 

objectives. According to Reese, “collaboration and authenticity are key components in successful 

online courses.” (Reese, 2014, p. 582). Similarly, identifying comparable pedagogical practices 

that translate for an online setting is also key when creating instructional content for our research 

project. “Although the fundamental principles of quality pedagogy are constant across both 

online and F2F mediums (good teaching is always good teaching), translating those elements 

into the online environment presents a unique challenge.” (Driscoll, Hunt, Jicha, Tichavsky and 

Thompson, 2012, p.315). Likewise, examining the factors that influence faculty attitudes towards 

online instruction will allow us to tailor our delivery method in a way that allows us to capture 

the largest audience possible.  It is also worth noting that Prottas et al., discussed the 

effectiveness of using technology and the online platform to create online learning communities 

(Prottas, Cleaver, & Cooperstein, 2016). These online learning communities could mitigate one 

of the larger limiting factors involving conflicting schedules by allowing faculty to access 

resources and support at any time that is convenient for them. Though the development of these 

learning resources may take time, this could serve as a possible future iteration of this action 

research.  

Methodology 

As mentioned in the introduction, this research paper aims to answer the two follow research 

questions: (1) What factors may affect faculty attendance in face-to-face technology workshops 

at CSUSB?  (2) Will having synchronous Zoom sessions increase faculty attendance in 

technology workshops at CSUSB? In order to answer these two questions, the researchers 
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implemented mixed methods of both qualitative and quantitative research. The literature review 

provided various attitudes, behaviors and influences in relation to faculty participation. In order 

to confirm some of the attitudes and behaviors observed in other studies, we created a survey for 

our faculty members. As a result, our focus group was the faculty members at California State 

University, San Bernardino (CSUSB). The survey tool utilized to distribute the research survey 

was the Qualtrics survey engine. The survey included seven questions and one sub question; 

three demographic questions and four questions relating to CSUSB faculty workshops. The 

survey was distributed via iPad after concluding the face-to-face workshops as well as 

delivered via an email link (http://csusb.az1.qualtrics.com/jfe/form/SV_eeZE44btRiX3sSp) to a 

small group of 39 faculty members. There were also three informal face to face interviews with 

faculty to determine factors that may affect their attendance in face-to-face workshops. 

Qualitative data collected from the 17 survey responses received and the 3 informal interviews 

was then categorized in order to be able to properly analyze and evaluate the responses.  

In order to address the second research question proposed in this paper we will compare the 

attendance numbers between the face-to-face workshop and the online Zoom session. This 

quantitative data will be used to determine if the offering of the synchronous online offering will 

increase the number of attendees we receive for the professional development workshop.  

Results and Discussion 

For the survey, 17 faculty responses were analyzed to determine contributing factors of 

faculty attendance for professional development workshops. For the demographics portion of the 

survey, responses indicated; five Adjunct Professor (non-tenure track), three Full-Time Lecture 

(non-tenure track), three Assistant Professor, one Associate Professor, and five Full Professor. 

Results also indicate that more than half of the responses have more than 16 years of teaching 

experience. From those responses, we had a varied sample size representing all the colleges on 
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campus; three from the College of Education, three from College of Natural Sciences, five from 

College of Arts and Letters, three from College of Business and Public Administration, and three 

respondents form the College of Social and Behavioral Sciences. The only college that was not 

represented in our survey responses was the College of Extended and Global Education. The lack 

of responses in this section can be as a result of the faculty members initially identifying with 

their college and viewing the College of Extended and Global Education as an outside entity.  

One question inquired about prior attendance for ATI workshops and 76% of respondents had 

previously attended a face-to-face workshop. This may reflect an error of experimentation in the 

population that received the survey. Our population was chosen from a combination of faculty 

who had just completed a face-to-face professional development workshop as well as a list of 

faculty members who had worked with the ATI department in the past. In future studies it may 

be more beneficial to distribute the survey to a faculty email list serve and gain the opinions of a 

larger group of faculty members who have limited or no previous interaction with the ATI 

department.  

Regarding the potential factors that prevent attendance for professional development 

workshops, half of the respondents indicated that date/time of the workshop was inconvenient. 

four responses for that question were split between not knowing that ATI offered workshops and 

that they did not have time to attend workshops. The remaining responses indicated Other and 

two respondents explained they’re retired, one respondent added that they could not click more 

date/time and the workshops were too elementary/basic. These responses were categorized and 

displayed in Table 1. These results indicate time is the main contributing factor towards faculty 

attendance in our face-to-face professional development workshops. Lastly, the final question of 

the survey reflected on what the preferred delivery method of the professional development 

workshop.  
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Table 2 displays the results that 44% indicated face to face workshops, 32% indicated 

online workshops via Zoom, 13% indicated self-guided online videos / handouts, 6% indicated 

one-on-one training and one response indicated other. Of the three in-person interviews we 

conducted, all faculty stated that the main reason they were unable to attend the workshop was 

due to the date/time conflicting with their current teaching schedule.  

 

The final table, Table 3, displays the attendance numbers of both the face-to-face and 

online sessions of both offerings of the workshops. On the first day of the workshop offering we 
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had three face-to-face attendees and one person who attended the workshop via Zoom. For the 

second offering of the workshop we had another three participants show up in person and 

another three people Zoom into the workshop.  

 

This data shows that there was an increase in attendance provided by the synchronous 

Zoom session, though not to the extent that was expected. The first day there was only one Zoom 

participant which may highlight another limitation of the research in that the first round of 

advertising for the workshop did not contain the Zoom link. In an after workshop interview a 

faculty member mentioned that they were unaware there was a synchronous option available 

until it was mentioned during the workshop. It was also interesting to note that while the first day 

only saw one Zoom participant, the second day doubled our attendees of the workshop when we 

had three face-to-face and three more in the Zoom session.   

Data Analysis 

To address our first research question, we gathered both qualitative and quantitative data 

in the form of a survey and semi structured interviews with faculty members. In order to analyze 

the quantitative data regarding our first research question we utilized descriptive statistics and 

the Qualtrics survey tool in order to develop percentages of each response for survey question 
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five. In order to display these results in a more visual manner we summarized the data in the 

form of a bar graph (Table 1). In order to analyze the qualitative data gathered from the semi-

structured interviews, we categorized the faculty responses received from our guiding question: 

"What are the main factors that prevent you from being able to attend ATI face-to-face 

professional development workshops?”. Though the responses were not directly added to the 

Qualtrics quantitative data it was used a method of triangulation to verify the quantitative data 

we received.  

To address our second research question, we used a similar approach and collected both 

qualitative and quantitative data. The quantitative data received from the attendance numbers 

was analyzed using descriptive statistics to compare the effectiveness of the synchronous session 

on the overall attendance numbers of the workshop, displayed in a bar graph (Table 3). With the 

use of the Qualtrics survey tool and descriptive statistics we were able to summarize the number 

of responses from survey question seven. In order to create a visualization of these results we 

organized the data in the form of a bar graph (Table 2). The qualitative data was gathered in the 

form of faculty responses to the guiding semi-structured interview question: "What professional 

development delivery method options would be most convenient for you?”. Again, these 

responses were used as a form of triangulation and compared to the quantitative data gathered 

from both the Qualtrics survey results as well as the actual attendance numbers of the workshop, 

both face-to-face and synchronously online.  

Conclusion and Recommendations  

After analyzing the data from the survey and the interview we were able to identify the 

main factors affecting attendance in our face-to-face workshops as: (1) workshops were offered 

at a date or time that was inconvenient for the faculty, (2) the faculty simply did not have time to 

attend our professional development workshops, and (3) there was a lack of knowledge that ATI 
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even offered professional development workshops. After analyzing the attendance numbers 

recorded for both the face-to-face and online synchronous session, there was an increase in 

attendance though offering the online Zoom session. Especially on the second day, there was a 

100% increase in the number of attendees.  

 Given the main factors preventing faculty from attending professional development 

workshops are the time/day that the workshop is offered, future studies may be focused on 

examining the effectiveness of self-paced training and resources that can be done at the 

convenience of the faculty, though the response to the survey question regarding delivery method 

did not indicate that was the preferred option.  This is supported in Jung’s (2005) study where 

there was an emphasis on the use of technology to create online learning communities and on 

demand support for faculty to use at their convenience while learning new skills. (Jung, 2005, p. 

97). While this approach would not increase attendance numbers, and may in fact decrease 

attendance numbers, it may allow us to deliver the material to a larger population of faculty 

members.  

Another likely future study that has arisen from this research would be to improve the 

quality of the online offering of the workshop. Although there was a considerable increase in the 

attendance numbers by offering a synchronous option there was concern that the Zoom 

participants were not as engaged and ultimately did not receive the same level of instruction as 

those who attended the workshop in person.  “In order for online learning to be successful and 

meaningful it must provide students with more than the transmission of data” (Reece, 2014, p. 

580). Future research should be focused on creating a more engaging and meaningful experience 

for the online faculty members who attend.  

 



Increasing Professional Development Attendance  12 
 

References 

Aluwi, A. H., Hussein, N., & Rahman, N. A. (2015). Satisfaction on blended learning in a public 

higher education institution: What factors matter? ScienceDirect, 768-775.  

Barbour-Conerty, K. B. (2016). Increasing participation in professional development activities 

for part-time faculty: An action research study, ProQuest Dissertations and Thesis, 1-

115  

Blyth, Russell D., May, Michael K., & Rainbolt, Julianne G. (2006). Effective Live Online 

Faculty Development Workshops: One Model. EDUCAUSE Quarterly, 29(4), 33-40.  

Cheung, W. S., & Hew, K. F. (2008). Attracting student participation in asynchronous online 

discussions: A case study of peer facilitation. Computers & Education, 1111-1124.  

Campbell, A. (2016). "Talking Point". Flexible targeted online staff development that  

works. Journal of Interactive Media in Education, 2016(1).  

Driscoll, K., Hunt, A., Jicha, A. N., Tichavsky, L., & Thompson, G. (2012). Can online courses 

deliver in-class results? A comparison of student performance and satisfaction in an 

online versus a face-to-face introductory sociology course. American Sociological 

Association, 312-331.  

Jung, I. (2005). ICT-Pedagogy integration in teacher training: Application cases 

worldwide. Journal of Educational Technology & Society, 8(2), 94-101  

Prottas, D., Cleaver, C., & Cooperstein, D. (2016). Assessing faculty attitudes towards online 

instruction: A motivational approach. Online Journal of Distance Learning 

Administration, 19(4).  

Reece, S. A. (2015). Online learning environments in higher education: Connectivism vs. 

dissociation. Education Information Technology, 579-588.  

Reeves, T., & Li, Z. (2012). Teachers' technological readiness for online professional  



Increasing Professional Development Attendance  13 
 

development: Evidence from the US e-Learning for Educators initiative. Journal of Education 

for Teaching, 38(4), 389-406. DOI:10.1080/02607476.2012.707921  



Increasing Professional Development Attendance  14 
 

Appendix 

Default Report 

ATI Workshop Survey 

November 25th 2018, 11:06 am MST 

 

Q2 - What is your faculty position? 

 

 

# F
ield 

Mini
mum 

Maxi
mum 

M
ean 

S
td 

Deviatio
n 

Vari
ance 

C
ount 

1 

W
hat is 
your 

faculty 
position? 

1.00 5.00 2.
88 

1
.60 2.57 1

7 
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# Answer % Count 

1 Adjunct professor (non-tenure track) 29.41% 5 

2 Full-time Lecturer (non-tenure track) 17.65% 3 

3 Assistant professor 17.65% 3 

4 Associate professor 5.88% 1 

5 Full Professor 29.41% 5 

 Total 100% 17 
Q3 - Number of years of teaching experience? 
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Nu
mber of 
years of 
teaching 

experience
? 

1.00 4.00 2
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1
7 
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# Answer % Count 

1 0-5 23.53% 4 

2 6-10 11.76% 2 

3 11-15 11.76% 2 

4 16 or more 52.94% 9 

 Total 100% 17 
 

Q4 - Which college do you teach for? 
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# Answer % Count 

1 COE 17.65% 3 

2 CNS 17.65% 3 

3 CAL 29.41% 5 

4 CBPA 17.65% 3 

5 CSBS 17.65% 3 

6 CEGE 0.00% 0 

 Total 100% 17 
 

Q5 - Have you attended any ATI workshops in the past? 

 

 

# F
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0
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# Answer % Count 

1 Yes 76.47% 13 

2 No 23.53% 4 

 Total 100% 17 
Q6 - What are some factors that prevent you from attending professional 

development workshops? 

 

 

# F
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1 
W

hat are 
some 

factors 
1.00 8.00 3.

13 
2
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6 
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that 
prevent 

you from 
attending 
professio

nal 
developm

ent 
workshop

s? - 
Selected 

Choice 
 

 

 

# Answer % Count 

1 The date/time of the workshop is inconvenient 50.00% 8 

2 I didn’t know ATI offered workshops 12.50% 2 

3 I don’t have time to attend workshops 12.50% 2 

4 I forgot I signed up for a workshop 0.00% 0 

5 It is inconvenient to drive to Cal State for the 
workshop 0.00% 0 

7 I am not interested in the topics of the workshop 0.00% 0 

8 Other 25.00% 4 

 Total 100% 16 
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Data source misconfigured for this visualization 

Answer % Count 

I am retired 25.00% 1 
I can't click more than one. Date & time; Workshops are too 

elementary/basic 25.00% 1 

I'm retired. 25.00% 1 

testing 25.00% 1 

Total 100% 4 
Q6-b - What workshop topics would you be interested in? 

What workshop topics would you be interested in? 

New apps and software 

Using PlayPosit, Go React, Soft Chalk, and other applications to enhance teaching. 

Online lecturing from home 

Online set up for classes 

Effective ways to assess student performance using texhnology 

Zoom and Skype 

New features/tools for online teaching 
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Assessments and evaluation 

None at the moment 

Blackboard 

Online teaching 

Weighing grdes 

?? Topics about technology and teaching? This question is unclear to me. 

examples of how to use tech in class (student activities with laptops, clickers, virtual reality) 

testing 
 

 

What workshop topics would you be interested in? 

New apps and software 

Using PlayPosit, Go React, Soft Chalk, and other applications to enhance teaching. 

Online lecturing from home 

Online set up for classes 

Effective ways to assess student performance using texhnology 

Zoom and Skype 

New features/tools for online teaching 

Assessments and evaluation 

None at the moment 

Blackboard 

Online teaching 

Weighing grdes 

?? Topics about technology and teaching? This question is unclear to me. 

examples of how to use tech in class (student activities with laptops, clickers, virtual reality) 

testing 
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Q7 - What type of workshop delivery method will be more useful to you? 
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1 
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1.00 5.00 2.
00 

1
.17 1.38 1

6 

 

 

 

# Answer % Count 

1 Face-to-face workshops 43.75% 7 
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2 Online workshops via Zoom 31.25% 5 

3 Self-guided online videos and/or handouts 12.50% 2 

4 One-on-one training 6.25% 1 

5 Other 6.25% 1 

 Total 100% 16 
 

 

 

Data source misconfigured for this visualization 

 

Answer % Count 

None. 100.00% 1 

Total 100% 1 
 

 


